
Destination Reader

Introduction to Destination Reader

Initial staff meeting to give an overview of DR



Destination Reader

Aims:

• To foster a life-long love of reading.

• To develop a consistent approach to the teaching of reading across KS2.

• To guide teachers on best practice in teaching reading

• To read for purpose across the curriculum

• To have a consistent approach to developing vocabulary

• To provide a curriculum in line with the requirements of the revised National 

Curriculum

• To provide a robust assessment approach, centred on formative assessment.  



What are the key features of 

Destination Reader?
• KS2 focus

• Independent learning based on learning behaviours / partner work

• Direct teaching of reading (15 minutes)  to whole class before independent 

reading session (30mins)

• Focus on talk – partner work, discussion and explanation

• Reading walls support learning in reading

• Increased school responsibility on consistent approach to ‘reading for pleasure’

• Focus on teaching of key strategies which enable a deeper understanding of texts 

• Focus on reading a range of high quality fiction, non-fiction and poetry

• A formative approach to assessment placing children at the heart of their 

learning. 



Principles

• Enable quality experience

• Promote enjoyment

• Increase reading mileage

• Build firm foundations

• Develop thinking and understanding

• Make talk central



Good readers…

Predict

Infer

Ask questions

Make connections
Evaluate

Clarify Summarise



Destination Reader Bookmark



Learning Behaviours - How did we do?

Did we:
Support and actively listen to  others 1  2  3  4
(use supportive facial expressions / responses, bring quieter people into conversation)

Discuss and explain our ideas 1  2  3  4 
(refer back to the text, give extended answers, build on each others answers)

Take responsibility for our own/group’s learning 1  2  3   4         
(ensure you took part, made sure everyone understood task)
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Lesson structure on known text

Strategy information   Learning behaviour Vocabulary slide    Text (TA and TP) 

Organisation of groups        Selfie activity                    Evaluate learning 

behaviour



Mon Tue Wed Thu Fri

Intro to 

strategy

Predicting

The Twits

Input

Predicting

The Twits

Input

Predicting

The Twits

Input

Predicting

The Twits

Input

Big 

Picture 

The Twits

Mixed

ability 

reading

The Twits

Mixed

ability 

reading

The Twits

Ability 

groups

Levelled

texts

Ability

groups

Levelled

texts

Big 

Picture

The Twits

Plenary Plenary Plenary Plenary Plenary

Personalised to cohort e.g. a low Year 3 may have ability 

sessions only.
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Whole-class 

session

Independent reading Plenary

Monday /    

Tuesday

Schools may prefer to 

have more ability 

sessions, particularly 

in Years 3 and 4.

 Introducing or 

revising       

strategy.

 Modelling     

strategy through 

think aloud.

 Partner      

practice of 

strategy

All children using a continuation of a text

that teacher has introduced to practise 

strategy. Focus on oral use of  strategies in 

mixed ability pairs.   

Teacher monitoring, supporting and 

challenging all pairs in use of strategy initially, 

moving to hearing focus children read.

 Celebrating 

good use of 

strategy.

 Selfie –

answering 

targeted 

question.

 Vocabulary

 Reflecting 

on use of    

learning    

behaviours.

Wednesday/ 

Thursday

Children read in partners or independently, 

applying the  strategy if possible to texts at an 

instructional level (e.g. using sets of guided 

readers)

Continuation of text teacher has shared if 

appropriate level.

Teachers hear children read at their book 

level focussing on wider reading skills, giving 

children clear guidance on how to improve. 

Can be in groups or partners. Individual 

tracking sheet. 

Friday Weekly written comprehension focus.

(This may take place in literacy to allow for 

more ability sessions)
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Reading 

strategies

Focus strategy and 

learning stems
Key 

vocabulary

Learning 

behaviours

Class 

text

Class 

reading 

preferences

Book

marks

Recommended 

texts
Relevant information to text 

e.g. character profiles
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Class Text: Wind in the Willows 

Topic links: Animals, trip to river Lea, art paintings. 

Term:

Class:

Week beg. 

Events

Genre / Texts

Ensure fiction, non-fiction and 

poetry planned over term. 

Strategy / Curriculum 

Focus

Notes

Week 1 Introduce Wind in the Willows –

adventure (fiction) 

Prediction 

Week 2 Non-fiction – books about animals -

introduce key vocabulary of river bank

Continue text

Clarifying

Week 3 Wind in the Willow - adventure (fiction) Questioning

Week 4 Wind in the Willow – adventure (fiction) 

Use ‘forces’ text from science

Summarising

Week 5 Wind in the Willow – adventure (fiction) Inference

Week 6

Trip to river

Wind in the Willow – adventure (fiction)

River Lea fact-sheet

Making links

Week 7 Poetry – animal poems Evaluating

Week 8 Poetry – performance poems Focus on poetry 

performance objectives

Fiction, non-

fiction and 

poetry

A range of 

genres / N.C. 

expectations

Reading for 

purpose



Book level tracking



Our reading strategy is Inference

What is inference? 

What aspects of the text do we discuss when talking 

about inference?

What makes good inferences? Why is it good to infer?

• Justifying our answers with evidence from the text – because /  P.E.E.

• Using detail – closely quoting the exact word / phrase

• Finding more than one piece of evidence

• Thinking from the writer’s point of view
It helps us to have a deeper understanding of the text.  

We use clues from the text and our prior knowledge to work 

out something the author doesn’t tell us. 

It is often based on clues about:

•character

•setting

•mood



Context of the story. What do we 

already know about…

Berlie Doherty



Context of the story. What do we 

already know about…

What does the 

word ‘tales’ 

make you 

think?



Our Learning Behaviours

Today we are focussing on…

Let’s focus on:

• Adding to that point…

• Earlier we learnt that …

• Why do you think that?

• What evidence is there that 

backs up your point?



Vocabulary

Other vocabulary:

Shiny brown nut that 

falls from chestnut 

trees

Sleepy or foolish

Laughing loudly or 

harshly

conker

dopey

cackling



Tilly Mint and the Leaf Lords

I don’t know if you’ve ever met Tilly Mint.

She lives in one of those houses just up the 

hill from the park. (TA)

She’s about as old as you, I should think

When Tilly’s mum goes out to work, Mrs 

Hardcastle from up the street pops in to look 

after her. (TP)

You must have seen her. She has curly, white 

hair and pink cheeks. She has shiny, blue, 

remember sort of eyes, and fidgety, talky sort 

of hands, and she’s very old. She once told 

Tilly that she was the oldest woman in the 

world. (TP)

Key Question:  What’s the key idea here? What 

impression do we have of the characters so far?



What are we reading?

Read to the end of the chapter. 

Use your inference stems to help you.

INDEPENDENT TARGET PAIRS 

FOR TA

TARGET PAIRS 

FOR TEACHER

Ahmed- Barak
Basak – Lucy
Naima – Fred
Rosie – Reece
Tashan – Jo
Kathie – Jane
Alex – Ayesha
Isobel – Chris
Blessing – Mary 

Chantelle – Caleb
Joshua – Femi
Laila - Abdullah

Karen – Lucas
Samatar – Kiera
Amara – Mason



Use your inference stems to help you.

CHALLENGE: What does Tilly 
think of Mrs Hardcastle?

S

Look at page 10. How 

can you tell that Tilly 

misses her mum?



Our Learning Behaviours

How did we do?

Let’s focus on:

• Adding to that point…

• Earlier we learnt that …

• Why do you think that?

• What evidence is there that 

backs up your point?



NEXT DAY: Start inferring  lesson with: 

Look at these 3 inferences from yesterday – which 

ones work well?

What make good inference?

• Justifying our answers with evidence from the text – because /  P.E.E.

• Using detail – closely quoting the exact word / phrase

• Finding more than one piece of evidence

• Thinking from the writer’s point of view

A. I think the writer wanted 

to make the reader feel 

empathy for this character 

early on because her role is 

so important to the story. 

Using phrases like ‘the 

hour her life began’ and 

‘sum total of her 

possessions’ encourages 

the reader to feel 

sympathetic towards her 

because they hint at an 

empty life before.

C. I think Laura lives in an 

orphanage because the text 

mentions ‘Matron’ who 

would be found in an 

institution such as this and 

the ‘military neatness’ of 

her clothes emphasises the 

formal atmosphere. 

B. I think Laura is 

excited because she’s 

‘already packed.



Another example of a selfie


